GRADE 10 DEVELOPMENT OF THE SELF IN SOCIETY
LESSON PREPARATION
TERM 1: Week 1–3 | 3 x 40-minute lessons
	Lesson No
	Content
	Learning Outcome
	Teaching Plan
	Time
	Resources
	Assessment
	Learner Activities

	1
	Self-awareness and self-esteem
· Identify factors that may influence self-awareness and self-esteem, including the media
· Strategies to enhance self-awareness, self-esteem and self-development
· Develop strategies to build confidence in self and others
· Acknowledge and respect the uniqueness of self and others and respect differences regarding, e.g. race, gender, individual abilities, personal preferences
	Define self-awareness and self-esteem
	Introduction & Peer Activity 
	6 min
	Lesson 1 – PowerPoint (Slides 1–7)
	
	

	
	
	Identify factors that may influence self-awareness and self-esteem, including the media
	Watch-Think-Share 
	5 min
	Lesson 1 – PowerPoint (Slide 8)
Lesson 1 – Worksheet (Activity 1) 
Lesson 1 – Worksheet MEMO
Watch video: Reverse Selfie: Social Media's Impact on Girls' Self-Esteem | Dove 
bit.ly/4oZiAac (1 min 0 sec)
	Formative
	Complete Activity 1 in pairs

	
	
	
	Fishbowl Discussions 
	12 min
	Lesson 1 – PowerPoint (Slides 9–10)
Lesson 1 – Fishbowl Discussion Topics 
	
	Complete fishbowl discussions in groups

	
	
	· Identity strategies to enhance self-awareness, self-esteem and self-development
· Develop strategies to build confidence in self and others
	Teaching & Individual Activity
	10 min
	Lesson 1 – PowerPoint (Slides 11–15)
Lesson 1 – Worksheet (Activity 2)
Lesson 1 – Worksheet MEMO
	Informal: Activity 2
	Complete Activity 2 individually (complete for homework)

	
	
	Acknowledge and respect the uniqueness of self and others and respect differences regarding, e.g. race, gender, individual abilities, personal preferences
	Teaching & “Just Me Emoji”  
	5 min
	Lesson 1 – PowerPoint (Slides 16–18)
Lesson 1 – Worksheet (Activity 3)
Lesson 1 – Just Me Emoji 
	Formative
	Complete Activity 3 individually

	
	
	
	Homework Reflection
	2 min
	Lesson 1 – PowerPoint (Slides 19–20)
Lesson 1 – Worksheet (Activity 4)
Lesson 1 – Introduction Activity Templates 
	
	Complete Activity 4 for homework individually



	Lesson No
	Content
	Learning Outcome
	Teaching Plan
	Time
	Resources
	Assessment
	Learner Activities

	2
	Power and power relations
· Demonstrate an understanding of the concepts: power, power relations, masculinity, femininity and gender
· Differences between a man and a woman:
· Reproduction and roles in the community
· Stereotypical views of gender roles and responsibilities
· Gender differences in participation in physical activities
	
	Introduction & Discussion 
	5 min
	Lesson 2 – PowerPoint (Slides 1–3)
Lesson 2 – Introduction Pictures
	Baseline: Prior knowledge
	Individuals move from image to image, pair up with a partner to discuss.

	
	
	Define the terms: power and power relations.
	Teaching 
	5 min
	Lesson 2 – PowerPoint (Slides 4–5)
	
	Complete task in pairs

	
	
	· Define the terms: masculinity, femininity and gender.
· Identify key biological differences between males and females.
	Individual Activity & Teaching 
	8 min
	Lesson 2 – PowerPoint (Slides 6–9)
Lesson 2 – Worksheet (Activity 1)
Lesson 2 – Worksheet MEMO
	Informal: Activity 1
	Complete Activity 1 individually

	
	
	· Recognise how gender stereotypes develop and explain how they can limit individuals’ choices and opportunities.
· Identify strategies to challenge stereotypes.
	Teaching & Group Activity
	12 + 2 min
	Lesson 2 – PowerPoint (Slides 10–11)
Lesson 2 – Worksheet (Activity 2)
Lesson 2 – Worksheet MEMO
	Informal: Activity 2
	Complete Activity 2 in groups

	
	
	Examine gender perceptions in sport.
	Gender Perception (Class Activity) 
	5 min
	Lesson 2 – PowerPoint (Slides 12–14)
	Formative
	Participate in class activity

	
	
	
	Reflection
	3 min
	Lesson 2 – PowerPoint (Slide 15)
Lesson 2 – Worksheet (Activity 3)
	
	Complete Activity 3 individually




	Lesson No
	Content
	Learning Outcome
	Teaching Plan
	Time
	Resources
	Assessment
	Learner Activities

	3
	Gender inequality
· Analyse and evaluate the influence of gender inequality on relationships and general well-being with reference to: sexual abuse, teenage pregnancy, violence, sexually transmitted infections (STIs), including HIV and AIDS
· Value of participation in exercise programmes that promote fitness: cardiovascular fitness, muscular strength, endurance and flexibility
· Relationship between physical and mental health
	
	Introduction 
	5 min
	Lesson 3 – PowerPoint (Slides 1–2)
	Formative
	Discuss with partner

	
	
	Analyse and evaluate the influence of gender inequality on relationships and general well-being with reference to: sexual abuse, teenage pregnancy, violence, sexually transmitted infections (STIs), including HIV and AIDS
	Teaching & Peer Discussion
	8 min
	Lesson 3 – PowerPoint (Slides 3–6)
	
	Peer discussion in response to the presentation

	
	
	
	Group Activity 
	10 + 5 min
	Lesson 3 – PowerPoint (Slides 7–8)
Lesson 3 – Group Activities
Lesson 3 – Group Activities MEMO
Lesson 3 – Poster
	Informal
	Group discussion and the presentation to the class

	
	
	· Understand the value of participation in exercise programmes that promote fitness: cardiovascular fitness, muscular strength, endurance and flexibility
· Understand the relationship between physical and mental health
	Teaching & Individual Activity
	7 min
	Lesson 3 – PowerPoint (Slides 9–14)
Lesson 3 – Worksheet (Activity 1)
Lesson 3 – Worksheet MEMO
	Informal: Activity 1
	Complete Activity 1 individually

	
	
	
	Peer Activity & Homework Reflection 
	5 min
	Lesson 3 – PowerPoint (Slide 15)
Lesson 3 – Worksheet (Activity 2)
Content Summary
	Formative
	Complete the activity in pairs and do the reflection (Activity 2) individually for homework
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INTRODUCTORY NOTES

The Lesson 1 – PowerPoint to Lesson 3 – PowerPoint documents together cover the THREE lessons and include detailed teaching notes for each slide to guide you (the teacher) through the activities. Use the below LESSON PREPARATION to assist with your time frame. 
The following teaching notes will be a summary of the THREE LESSONS:
· These lessons have been designed to create many opportunities for learner engagement during the lesson. Learners can complete the worksheet while working through the respective PowerPoint.
· The Lesson Worksheets (e.g. Lesson 1 – Worksheet) serve as an informal assessment to determine if a learner understands the concepts covered in the lesson.
· Before teaching this module, take time to go through the PowerPoint Presentation, Worksheet, Worksheet Memo, YouTube Video and the Content Summary to prepare yourself thoroughly to teach the lesson. 
As the EDUCATOR, please ensure the following: 
· Learners must know that the classroom is a SAFE PLACE, and everyone must show respect for all kinds of differences.
· Encourage learners to keep a journal to write down any questions that are uncomfortable to ask in class, which you can address with them at a later stage.
· These lessons introduce key concepts, and learners must develop a clear and accurate understanding of each one. This strengthens retention, improves recall and enables learners to apply what they have learned more effectively. Concepts should be used consistently to consolidate teaching, and teachers should continuously monitor learners’ understanding to ensure that misconceptions are identified and addressed.
· Sensitively manage diversity to accommodate:
· Barriers to learning and teaching
· Different age groups and experiences
· Language (to accommodate all language levels of learners is not possible, the language competency levels of learners are too diverse; however, you should aim to facilitate in such a way that meaningful learning takes place.)



Suggested short introductory activity: Start of the year (Grade 10 Life Orientation)

	Context
At the start of the school year, the first Life Orientation lesson is often shortened due to timetable adjustments, administrative matters or the distribution of textbooks. 

Whether the lesson lasts 15 minutes or 40 minutes, this short introductory activity helps establish a positive classroom climate and prepares learners for the year ahead. It sets a foundation of inclusion, self-awareness and acceptance.

Five minutes have been allocated for this activity in the first Development of the Self in Society lesson.



Activity description
· Each learner receives a small “Just Me” emoji template. Learners are asked to use imagery only (no words) to symbolically represent something about themselves on the front of their template, such as interests, personality traits or strengths. On the back of the template, learners write their name and surname.
· The completed templates are displayed on a classroom wall under the heading:
“I am great | I am alright | I’ve been better” 
· Print the Lesson 1 – Introduction Activity Templates and laminate them or place them in plastic sleeves, as they will remain on display throughout the year.
· Learners place their template under the phrase that best reflects how they are feeling on that day.
· [image: ]At the end of selected lessons throughout the year, learners may be given the opportunity to move their template if their feelings change. This provides a simple, non-verbal and non-threatening way for learners to reflect on their well-being.
Example of what the display would look like.

Teacher observation and support
This display serves as a valuable informal monitoring tool. If a learner’s page remains in the “I’ve been better” section for an extended period, it provides the teacher with an opportunity to check in with the learner privately and offer support where needed.

The activity can be used effectively with a single class or across multiple classes sharing the same space.


TEACHING NOTES
LESSON 1: 
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.	
· Divide learners into groups of SIX for the Fishbowl Discussions BEFORE you start the lesson. 
· Learners will also need to work in pairs for Activity 1, which should be chosen at the start of the lesson.
· Print a copy of the Lesson 1 – Fishbowl Discussion Topics. NOTE: There are six discussion topics in total (two on (social) media, two on (cyber) bullying and two on peer pressure). Each group receives ONE discussion topic.  
· Print the Lesson 1 – Introduction Activity Templates and laminate them or place them in plastic sleeves, as they will remain on display throughout the year.
· Print copies of the Lesson 1 – Just Me Emoji document. NOTE: There are six emojis per page. Ensure you have one emoji for each learner. Cut them out BEFORE you start the lesson. 
· Print copies of the Lesson 1 – Worksheet and hand them out at the beginning of the lesson. 
· Teachers can share the Lesson 1 – PowerPoint and Lesson 1 – Worksheet with learners to work through on their own if learners are online.
· Read through the Lesson 1 – Worksheet MEMO for answers to Activities 1 and 2.
· Do not hand out Content Summary until the end of Lesson 3.	
· Watch the following video to familiarise yourself with the content:
· Reverse Selfie: Social Media's Impact on Girls' Self-Esteem | Dove 
bit.ly/4oZiAac (1 min 0 sec)


	1.
	Introduction & Peer Activity (6 min)
	(Slides 1–7)


· [bookmark: _heading=h.1fob9te]Slide 1: Good day, everyone. Welcome to your first Life Orientation class for the year.
· You are now in the first year of the FET (Further Education and Training) phase of your high school journey. You may find that this year feels more demanding – the workload increases, assessments become more challenging, and more is expected of you. This is intentional and is designed to prepare you for completing Grade 12 in the next three years.
· The content and skills you will cover in Life Orientation over the next three years will help you prepare not only for your final matric examination, but – more importantly – for life beyond school. To get the most out of this subject, you must be present, participate actively in discussions and remain open to continuous learning.

· Slide 2: You may be sitting next to a friend, or you may be seated next to someone you do not know very well. Throughout this lesson, you will work with this same partner during peer activities. Turn to your partner and share FIVE characteristics about yourself that you really like, and FIVE characteristics that you do not like. 
· Each learner has one minute to share. (Allow two minutes for this activity.)
· Well done, class. Ask learners to indicate, by a show of hands, who found it more challenging to identify positive characteristics and who found the negative characteristics more difficult. Tally responses briefly.

· Slide 3: Today, we are going to talk about something that affects every single one of us – the crucial ability to understand your own emotions, thoughts, strengths, weaknesses and values, as well as how you come across to others. This is called self-awareness.
· It means knowing yourself deeply and understanding all the different parts that make you you: your body (physical), your feelings (emotional), your thoughts (psychological), your friendships and social groups (social), and the activities you enjoy (your interests and passions).

· Slide 4: Closely linked to self-awareness is self-esteem. Self-esteem refers to how much you appreciate, value and like yourself, regardless of your circumstances. It reflects your overall sense of personal worth, and also refers to the way you see yourself – positive or negative.

· Slide 5: These two concepts play a major role in the choices we make, the goals we set and the way we interact with others. 
· Take a moment to think about this: What influences the way you see yourself? Is it your friends? Your family? Your community or culture? Social media? Celebrities? Or even the comments people make online?
· The truth is that many factors shape our self-image – some positive and some negative. Understanding these influences is the first step towards building confidence and making healthy, informed decisions.

· Slide 6: Self-awareness is important because:
· When you truly understand yourself (your strengths, personality and values), you naturally feel more confident and develop healthy self-esteem.
· Self-awareness helps you choose goals that match your real abilities, interests and values. 
· When you know what you stand for, it becomes easier to be decisive and resist pressure from others.
· Understanding your weaknesses allows you to identify which skills you need to develop.

· Slide 7: By the end of the lesson, you should be able to:
· Identify factors that may influence self-awareness and self-esteem, including the media
· Identity strategies to enhance self-awareness, self-esteem and self-development
· Develop strategies to build confidence in self and others
· Acknowledge and respect the uniqueness of self and others and respect differences regarding, e.g. race, gender, individual abilities, personal preferences
· This lesson is not just about theory. It is about YOU and your everyday experiences. Let’s begin exploring what really shapes the person you see in the mirror.

	2.
	Watch-Think-Share (5 min)
	(Slide 8)


· Slide 8: Let’s watch a short 60-second video by Dove called 'Reverse Selfie'. The video shows a selfie being edited in reverse, revealing the unfiltered reality behind the final image. This forms part of a Dove campaign that raises awareness about how social media editing can affect self-esteem, particularly among young girls.
· As you watch, pay close attention to how this video makes you feel.

	Watch video: 
Reverse Selfie: Social Media's Impact on Girls' Self-Esteem | Dove 
bit.ly/4oZiAac (1 min 0 sec)





· After watching the video, complete Part 1 in Activity 1 (Lesson 1 – Worksheet). This section requires you to reflect individually on the two questions shown on the slide. Take one minute to think carefully about your responses.
· Then, move on to Part 2 of Activity 1 (Lesson 1 – Worksheet), where you will share and discuss your responses with your peer. You will have a total of five minutes to complete Parts 1 and 2.
· Allow learners to provide brief feedback.
· Possible answers are available in the Lesson 1 – Worksheet MEMO. 


	3.
	Fishbowl Discussions (12 min)
	(Slides 9–10)


· Note to teacher: Learners will participate in a fishbowl discussion to explore different influences on self-awareness and self-esteem. The success of this activity depends on effective time management. It is recommended that the teacher use a timer and alarm to keep discussions focused and on track. 
· As this may be the first time learners engage in a fishbowl discussion, clear guidance is essential. Use the slide to visually explain how the activity works before starting. Ensure that each group has been given a topic card from the Lesson 1 – Fishbowl Discussion Topics document at the start of the activity.
· Activity setup:
· Divide the class into groups of four, five or six, depending on class size.
· Pair two groups together to form Group A and Group B (approximately 10 learners altogether).
· One group discusses while the other listens and takes notes.
· Groups then swap roles.
· After both discussions, each group compiles a short summary of what the other group discussed.
· Each group appoints one spokesperson to give feedback to the class.
· Total activity time: 12 minutes

· Slide 9: It is clear from the previous activity that social media plays a significant role in shaping our self-awareness and self-esteem. The reality, however, is that social media is not the only factor that influences how we feel about ourselves. Let’s look at a few other possible influences and come up with ideas for managing them.
· We’re going to do something new. Have you ever taken part in a fishbowl discussion? It’s quite fun, and everyone in the group needs to be involved – either by talking or by listening carefully. 

· Look at Slide 9: You’ll see that Group A sits in the middle and is given a specific topic to discuss. They will have two minutes for their discussion. 
· Group B sits around them, observing, listening and making notes. 
· The groups then swap roles – Group B discusses their topic while Group A observes. 
· Once the time is up, each group summarises what the other group discussed and chooses one spokesperson to present feedback to the class.

· Discussion topics:
· Topic 1: Media / Social Media
· Group A: Influencers on social media are like celebrities – we observe and follow them, but their effect on our lives is limited.
· Group B: Social media/media is just entertainment, nothing more.



· Topic 2: Peer Pressure
· Group A: Peer pressure can be a positive tool to help us live better lives.
· Group B: Because family life in South Africa has become so chaotic, peers have become a substitute for family.

· Topic 3: Bullying / Cyberbullying
· Group A: Cyberbullying is more harmful than face-to-face bullying.
· Group B: Discrimination in schools is mostly hidden.

· Slide 10: Well done, Grade 10s! We can see that once we open this discussion, it becomes quite an eye-opener to realise how many factors influence how we feel about ourselves. At times, it may feel as though these influences will never change, and some people may even think about extreme ways of trying to escape these feelings. However, many of you have already overcome some of these challenges and may have valuable advice to share with others who are still struggling.
· While we may not be able to change the people or situations around us, we can work on changing how we respond to them. 
· Ask: What strategies could you implement to protect yourself from negative influences? (Allow time for learners to respond.)
· What strategies could you use to enhance your self-awareness? (Allow time for learners to respond.)
· Well done, Grade 10s. You’ve shared some thoughtful and practical ideas. Let’s look at a few more examples on the next slide.


	4.
	Teaching & Individual Activity (10 min)
	(Slides 11–15)


· Slide 11: Strategies to enhance your self-esteem:
· Set and achieve small goals: Break down big tasks into manageable steps and celebrate your successes. This will help you feel more capable/motivated, increasing your confidence in your abilities.
· For example, you could set a goal to walk around the block three times a week because you want to improve your long-term health.
· Practice positive self-talk: Replace negative thoughts with encouraging statements. This will improve your self-belief and help you approach challenges with a positive mindset.
· For example, you could print out some quotes you like and put them up in your bedroom to remind you to celebrate your uniqueness.  
· Engage in activities you enjoy: Spend time on hobbies or sports that make you feel good. This will boost your mood, reduce stress and strengthen your overall sense of self-worth.
· For example, you could go hiking with friends, play a sport or just read a book.

· Slide 12: Strategies to enhance your self-awareness:
· Keep a daily reflection journal: Spend 10 minutes each evening writing about your day: what went well, what was challenging, and how you felt.
· Practice mindfulness or short meditation: Dedicate 3–10 minutes daily to focus on your breathing or follow a guided meditation.	
· Seek feedback from trusted people: Ask a teacher, parent or friend for feedback on your strengths and areas for improvement.


· Slide 13: Strategies to enhance your self-development:
· Set personal growth goals: Identify specific skills or qualities you want to improve and create a simple action plan to work toward them.	
· Try new experiences: Challenge yourself by exploring new activities, subjects or responsibilities that help you learn and grow.
· Build healthy habits: Develop daily or weekly routines, such as reading, exercising or practising a skill, that support long-term personal growth.

· Slide 14: The strategies used to enhance self-awareness, self-esteem and self-development naturally contribute to building your confidence. 
· Other strategies you can use to build your confidence:
· Adopt an assertive attitude by:
· saying what you want to say clearly;
· being positive and respectful;
· knowing what you want;
· maintaining a tall and confident body posture;
· stating your viewpoint clearly;
· remaining polite at all times.
· Make good decisions by:
· evaluating the situation;
· gathering information about different options;
· considering the consequences of each option;
· choosing the best option;
· acting responsibly on your decision.
· Develop good communication skills by expressing your thoughts and feelings clearly and respectfully.
· Complete tasks and projects successfully by managing your time effectively and meeting deadlines.

· Slide 15: While it is important to build our own confidence, we should also attempt to build confidence in others:
· Encourage and support others by acknowledging their efforts and celebrating their achievements.
· Listen without judgment and show respect for different opinions and experiences.
· Show belief in others’ abilities, which helps create a safe and supportive environment where they feel confident to participate and try new things.	
· Participate in community organisations, as working together toward shared goals builds confidence, teamwork and a sense of belonging.

· You will now have a few minutes to start with Activity 2 (Lesson 1 – Worksheet) but will need to complete it for homework. 
· Answers are available in the Lesson 1 – Worksheet MEMO.

	5.
	Teaching & “Just Me Emoji”  (5 min)
	(Slides 16–18)


· Slide 16: Every person has unique qualities that shape who they are. These differences may include race, gender, abilities, culture, personality and personal preferences. Acknowledging and respecting these differences is an important part of building healthy relationships and creating an inclusive environment.
· Respect involves recognising the dignity, feelings and humanity of others when interacting with them at school, at home or in the community. It means treating people with value, care and high regard, even when they think or act differently from you.

· Slide 17: I am looking for eight volunteers to be part of a human barcode illustration. (Place learners in the front of the class in a line with their backs to the class. Leave enough room for them to take steps forward as they respond to questions.)
· When you hear a statement that you feel is true for you, take one step forward. Hold your position and wait for the next question. Here we go:
· Step forward if you have cultural traditions or a primary home language that is different from your peers in class right now.
· Step forward if you learn best by doing things with your hands, rather than just listening or reading.
· Step forward if you have ever felt misunderstood because of people’s assumptions about your gender (or lack thereof).
· Step forward if you prefer spending time alone to recharge, even though you enjoy your friends.
· Step forward if you consider yourself skilled in a subject or hobby outside of the mandatory school curriculum (e.g. coding, baking, martial arts, graphic design).
· Step forward if you know someone standing in this room right now that you have never had a real conversation with.
· Right, now turn around and look at where everyone is standing.
· Can you see that no two learners are standing in the same place? You are part of the Human Barcode. Just like a barcode has different lines and numbers, you all share certain characteristics, but each person is unique. No one stands in exactly the same position.
· Thank the volunteers for their willingness to participate and invite the class to give them a round of applause.

· Slide 18: Respect is not about liking everything someone does; it is about acknowledging their unique code. In society, and especially in the media, differences such as race, gender or disability are sometimes highlighted in ways that reinforce stereotypes. (We will look at this in more detail in the next lesson.) 
· This is unhelpful because it focuses on generalisations rather than recognising each person as an individual with their own strengths and potential. A diverse society needs many types of people to function effectively: introverts, creative thinkers, practical learners and individuals from different cultural backgrounds. 
· So, what makes you unique? You are part of this classroom’s barcode, and we want to celebrate you. You will now have a few minutes to complete Activity 3 (Lesson 1 – Worksheet). 
· Hand out the emojis from the Lesson 1 – Just Me Emoji document. 

	6.
	Homework Reflection (2 min)
	(Slides 19–20)


· Slide 19: We have seen how important it is to respect others. However, it is often very difficult to respect others if you do not respect yourself. Sometimes you focus so much on the qualities you do not like about yourself that you fail to recognise the amazing qualities that make each of you unique.
· This year, there will be opportunities for you to grow in self-respect. Part of this growth involves being honest about how you are feeling in that moment. Remember, we all have good days and bad days, and in this class, we care about how you are doing.
· On the wall in the classroom, you will find three posters.
· Note to teacher: Refer to the introduction activity notes at the beginning of the document for suggestions on where to place these posters.
· At the end of a lesson, you will take the small emoji you completed in Activity 3 (Lesson 1 – Worksheet), which represents your unique qualities, and place it next to the poster that best reflects how you are feeling today. Each week, you may move your emoji at the end of a lesson to reflect any changes in how you are feeling.

· [bookmark: _Hlk218501144]Slide 20: As we come to the end of this lesson, you have a homework challenge to complete over the next week. In Activity 4 (Lesson 1 – Worksheet), you will find the Respect Challenge. Read through the list of 15 challenges and choose one challenge per day for the next week.
· Write your selected challenges on the Respect Challenge Poster. After completing each challenge, write one sentence describing what you learnt about yourself and about respecting others. Bring your completed poster to the next lesson.






LESSON 2: 
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.	
· Divide learners into groups of FOUR to SIX for Activity 2 BEFORE you start the lesson. Allocate pairs within each group for class activities throughout the lesson.
· Have small pieces of paper/sticky notes available for the introduction and reflection activities. 
· Print a copy of the Lesson 2 – Introduction Pictures. These four pictures need to be placed on the walls around the classroom BEFORE the lesson starts.   
· Print copies of the Lesson 2 – Worksheet and hand them out at the beginning of the lesson. 
· Teachers can share the Lesson 2 – PowerPoint and Lesson 2 – Worksheet with learners to work through on their own if learners are online.
· Read through the Lesson 2 – Worksheet MEMO for answers to Activities 1 and 2.


	1.
	Introduction & Discussion (5 min)
	(Slides 1–3)


Note to teacher: Learners should be arranged in groups of four to six for this lesson. Before the lesson begins, allocate wall space around the classroom for four different images (Lesson 2 – Introduction Pictures). Each image should challenge traditional gender roles and power dynamics.

· Slide 1: Welcome back, Grade 10s. As homework, you had to complete the Respect Challenge (Activity 4, Lesson 1 – Worksheet). Turn to your peer and share which day was a highlight for you this week and explain why it stood out for you. (Allow two minutes.)	

· Slide 2: We’re going to start today’s lesson a little differently. You will need a small piece of paper or a sticky note and a pen.
· You may have noticed several images displayed around the classroom. Please stand up, walk around, and stop at the image that you think best represents power in society today.
· At your chosen image, write one word or a short phrase explaining why you selected it.
· Then, pair up with someone who chose the same image and discuss the following question: What does this image suggest about power and gender in society today?

· Well done, class. You may return to your seats.
· Let’s hear from a few of you. Would anyone like to share what you discussed about what the image suggests about power and gender in society today?
· It’s interesting to hear the different perspectives you’ve raised. These images show that power can appear in many forms and situations.
· If we understand power as the ability to influence or control others, do you think power is always a positive thing in friendships or relationships?
· Can you think of an example where power is used positively, and one where it might become harmful? (Allow a couple of responses.)

· Slide 3: By the end of the lesson, you should be able to:
· Define the terms: power, power relations, masculinity, femininity and gender
· Identify key biological differences between males and females
· Recognise how gender stereotypes develop and explain how they can limit individuals’ choices and opportunities
· Examine gender perceptions in sport
	2.
	Teaching (5 min)
	(Slides 4–5)


· Slide 4: Power is the ability to influence or control the behaviour of others. Power relations refer to the connections between people that determine who holds more influence in the relationship (for example, teacher–learner or employer–employee).

· Slide 5: Look at the relationships shown on Slide 5. These examples show different ways power can exist in relationships.
· With your peer, identify TWO relationships where power may have a positive influence, and TWO relationships where power may be misused or unhealthy.

· Unhealthy power relations occur when one person uses their influence to dominate, control or harm another. 
· In Image A, the interaction between the husband and wife is unhealthy because the husband seems to be controlling the wife, using strength to impose a certain demand or desire. 
· Another example is Image C, where the mother is shouting at her child. While conflict between parents and children is common, a pattern of frequent shouting or verbal abuse would indicate an unhealthy use of power.

· Healthy power relations involve using influence to guide, support or encourage others.
· In Image B, the teacher and learner show a healthy relationship in which the teacher uses their authority to challenge and support the learner’s growth.
· In Image D, the coach and athlete demonstrate a positive power dynamic, where the coach uses his influence to challenge the runner to improve.

	3.
	Individual Activity & Teaching (8 min)
	(Slides 6–9)


· Slide 6: South Africa faces a serious challenge with gender-based violence (GBV). In many cases, young women and men experience violence such as rape (an extreme form of unequal gender power relations). In these situations, one person uses power and force to make another person engage in a sexual act without consent. Understanding concepts such as gender, masculinity and femininity is important when learning about how power operates in relationships. 
· Ask learners to define the following terms: gender, masculinity and femininity. 
· Gender: Gender refers to the social roles, behaviours and expectations that societies attach to being male or female. These roles are learned through family, culture, society and the media. Gender is different from biological sex, which is based on physical characteristics and the sexual organs a person is born with.
· Masculinity: Masculinity refers to the characteristics, behaviours and roles that a society traditionally associates with being a boy or man. It includes the expectations placed on men regarding how they should act, think or express themselves.
· Femininity: Femininity refers to the characteristics, behaviours and roles that a society traditionally associates with being a girl or woman. It includes expectations about how women should behave, present themselves or fulfil certain roles.


· Slide 7: Although females and males share many similarities, there are certain biological differences based on physical characteristics, reproductive functions and hormonal influences. These differences do not determine a person’s abilities or worth, but they help explain how male and female bodies function in different ways.
· Take a moment to complete Activity 1 (Lesson 2 – Worksheet), which focuses on the biological differences between males and females.
· Let’s see how much you already know.
· (Allow a maximum of three minutes before going through the answers that are available in the Lesson 2 – Worksheet MEMO. 

· Slide 8: The male and female bodies have biological differences that relate mainly to reproduction. In human reproduction, this process is sexual: the female body can carry a pregnancy and give birth, while the male body produces sperm needed to fertilise the female egg. These biological functions explain how reproduction occurs, but they do not determine a person’s value, abilities or role within the community.
· In many societies, however, biological differences have been used to justify stereotypical gender roles. Women are often viewed as both the biological and societal reproducers. In other words, they are expected not only to give birth, but also to take primary responsibility for childcare, cooking and caregiving. Men, on the other hand, are frequently seen as providers and decision-makers, valued mainly for wealth, strength or status. These expectations are social constructions, not biological requirements, and they often favour men while limiting women’s opportunities and choices.

· Slide 9: Looking at different family structures helps challenge these stereotypes. A romantic couple made up of two men cannot biologically conceive a child together, as neither partner can carry a pregnancy, but they may become parents through adoption or surrogacy. Similarly, a couple made up of two women may choose to raise a child together, whether through assisted reproduction or adoption. In all these cases, parenting is not defined by biology alone, but by commitment, care and responsibility.
· This highlights an important truth: being a parent is not only about giving birth, but about taking responsibility for a child’s emotional, physical and social well-being. Parenting involves nurturing, guiding, protecting and providing for a child as they grow – roles that are not exclusive to any gender.

	4.
	 Teaching & Group Activity (12 min + 2 min) 
	(Slides 10–11)


· Slide 10: I’m sure some of you can remember these movies on Slide 10. They may even have been favourites when you were younger. Before we continue, who can give the class a definition of the term stereotype?

· Slide 11: Correct. Stereotypes occur when people or the media make generalisations about a group, such as assuming that all boys with muscles must play rugby or that girls should always enjoy creative activities. 
· These messages imply that everyone within a group is the same, which is not true.
· Stereotypes can be harmful because many people believe and repeat the messages they convey. When stereotypes limit what a person can do because of their gender, they can create difficulties at school, at work or even within families. For example, household tasks such as cooking can be done by both men and women, even though traditional norms may suggest otherwise.
· It is important to recognise individuals for their unique interests, strengths and abilities, rather than assuming they must behave a certain way because of their gender. Challenging gender stereotypes helps create a fairer, more inclusive environment where everyone is free to reach their full potential.
· Learners to complete Activity 2 (Lesson 2 – Worksheet) in groups. 
· Note to teacher: For Question 2, remind learners that strategies must have a positive outcome.
· Allow two minutes for feedback from a couple of groups. Answers are available in the Lesson 2 – Worksheet MEMO. 


	5.
	Gender Perception (Class Activity) (5 min)
	  (Slides 12–14)


· Slide 12: Note to teacher: This slide uses animations as part of the activity. Practise when to click, as the animations guide both the teacher and learners on when to respond. Ask for a volunteer to keep a record of the votes. This activity will illustrate common perceptions in society around sport.
· Let’s do a quick gender perception activity. I’m going to say the name of a sport, and I want you to raise your hand based on the gender you associate with it first. Don’t overthink it. 
· Left hand = male
· Right hand = female
· Are you ready?
· (Click on the slide) – Rugby (count the votes and write them on the board)
· (Click on the slide) – Ballet (count the votes and write them on the board)
· (Click on the slide) – Weightlifting (count the votes and write them on the board)
· (Click on the slide) – Netball (count the votes and write them on the board)
· Let’s see whether my prediction was correct. I predicted that the majority of votes would be:
· Rugby – male
· Ballet – female
· Weightlifting – male
· Netball – female

· Slide 13: Now let’s reflect for a moment. 
· Who knows girls who enjoy going to the gym or lifting weights and wouldn’t mind becoming more muscular?
· Who knows boys who enjoy dancing in any form?
· Can you see how strongly gender roles are still linked to sport? Why do you think these perceptions still exist, and how could we begin to change them? (Allow learners time to respond.)

· Slide 14: On Slide 14, there are two examples of athletes who challenge traditional gender roles in sport. Not because they are trying to make a statement, but because they genuinely love what they do. Stereotypes should never limit your choices. You should feel free to participate in any sport you enjoy or would like to try, regardless of gender expectations.

	6.
	Reflection (3 min)
	          (Slide 15)


· Slide 15: Note to teacher: You may hand out scrap paper or provide each learner with a sticky note for this activity. Allocate a space on the classroom wall where learners can attach their sticky notes. This display will be used at the start of the next lesson. Remind learners not to write their names on their sticky notes.
· Learners to complete Activity 3 (Lesson 2 – Worksheet).


LESSON 3: 
PREPARATION (PRIOR TO LESSON):
· Remind learners to have their notebooks available to make notes where relevant.	
· Divide learners into FOUR groups for the Group Activities BEFORE you start the lesson. Allocate pairs within each group for class activities throughout the lesson.
· Have small pieces of paper as well as a box/cap/plastic sleeve available for the introductory activity. 
· Print a copy of the Lesson 3 – Group Activities. This document contains four separate activity sheets. Ensure that each group receives a different activity sheet. 
· Print copies of the Lesson 3 – Poster (one per group) and hand them out at the beginning of the lesson. 
· Print copies of the Lesson 3 – Worksheet and hand them out at the beginning of the lesson. 
· Teachers can share the Lesson 3 – PowerPoint and Lesson 3 – Worksheet with learners to work through on their own if learners are online.
· Read through Lesson 3 – Worksheet MEMO for answers to Activity 1.
· Print copies of the Content Summary and hand them out at the end of the lesson. 


	1.
	Introduction (5 min)
	(Slides 1–2)


	Note to teacher: 
· The introductory activity in pairs requires learners to have a piece of paper to write their questions on, as well as a box, cap or plastic sleeve in which to place the questions.
· Toward the end of the lesson, each pair will collect one question from the box and attempt to answer it together.
· Learners will also need access to computers or cell phones for this activity.
· The activity encourages the use of artificial intelligence (AI) by requiring learners to ask a series of questions and then evaluate how accurately they believe the chatbot has responded. This process promotes critical thinking and teaches learners how to use AI responsibly and reflectively.
· If a teacher prefers not to use AI, the activity should be adapted by allowing learners to use Google or other reliable online sources for research instead.



· Slide 1: Welcome back, Grade 10s. We are in the final lesson of this term’s Development of the Self in Society. At the end of today’s lesson, you will reflect on how much you have learned.
· With your partner, scan through your notes from the last two lessons and write down ONE question that would test any part of the content that was covered. Place your questions into the plastic sleeve/box/cap provided. These will be used at the end of the lesson. (Allow three minutes.)
· Well done, class! We’ll see how you do when we return to these questions at the end of the lesson.

· Slide 2: By the end of the lesson, you should be able to:
· Analyse and evaluate the influence of gender inequality on relationships and general well-being with reference to: sexual abuse, teenage pregnancy, violence, sexually transmitted infections (STIs), including HIV and AIDS
· Understand the value of participation in exercise programmes that promote fitness: cardiovascular fitness, muscular strength, endurance and flexibility
· Understand the relationship between physical and mental health



	2.
	Teaching & Peer Discussion (8 min)
	(Slides 3–6)


· Slide 3: In the previous lesson, we explored power relations. Who can remember how we defined this term?
· Well done. Power relations refer to the connections between people that determine who holds more influence in a relationship.
· These unequal power relations are often at the root of gender inequality in society. When power is misused, it can lead to control, domination and harm. In South Africa, this imbalance of power plays a significant role in issues such as gender-based violence, which we will be exploring further in this lesson.

· Slide 4: Let’s look at this slide for a moment. These statistics are based on a study done by the Department of Science and Innovation.  
· What do these percentages tell us about abuse in South Africa?
· Turn to your partner and identify THREE observations you can make based on the information shown on Slide 4. Think about what the numbers suggest about the extent, patterns or seriousness of abuse in South Africa. You have three minutes for this discussion.
· Let’s hear what you found. I would like three groups to share one observation each. (Allow responses.)

· Slide 5: You are all very observant. Here are a few observations based on the statistics in this study:
· These statistics focus on violence against women only. This does not mean that men are never abused, but rather that this particular research highlights women as a high-risk group.
· The percentage of women who experience physical abuse is higher than those who experience sexual abuse.
· According to the study, 35.5% of women will experience physical and/or sexual abuse at some point in their lives.
· These are shocking statistics. To help put this into perspective, imagine a group of ten girls in this class: based on these findings, three or more of them may experience abuse during their lifetime.
· I am not saying that this will happen to anyone in this class. This example is simply used to help you understand the scale and seriousness of the problem and why gender-based violence is such an urgent issue in South Africa.

· Slide 6: There are different forms of abuse that are linked to gender inequality.
· Physical abuse: Purposefully hurting someone’s body (hitting, kicking, slapping).
Intimate partner example: One partner slaps the other during an argument.
· Emotional abuse: Insults, threats, humiliation or controlling behaviour.
Intimate partner example: One partner constantly threatens to leave the other or makes them feel worthless.
· Digital abuse: Using phones or social media to harass, control or embarrass someone.
· Intimate partner example: One partner checks the other's messages without permission or posts private photos online.
· Verbal abuse: Yelling, name-calling or constant criticism.
Intimate partner example: One partner repeatedly shouts at the other, calls them names or mocks them in front of others.
· Sexual abuse: Forcing or pressuring someone into sexual activity without consent.
Intimate partner example: Being pressured to send nude images or forced to have sex after saying “no”.
· Neither men nor women ever have the right to use their power or physical strength to force sexual acts on another person.
· Why does South Africa struggle so much with gender-based violence (GBV)? What solutions could help address this problem?
· This may seem like a difficult question, but with some research and discussion, you will be able to identify a few possible solutions.

	3.
	Group Activity (10 min + 5 min)
	(Slides 7–8)


	Note to teacher: Divide the class into four groups for this activity. Each group will receive a different activity sheet from Lesson 3 – Group Activities. Although the tasks differ, the outcome will be the same: each group must create a poster (Lesson 3 – Poster) suggesting solutions to address gender

Learners will need access to computers or cell phones for research. Each group must appoint a spokesperson who will give one minute of feedback to the class.



· [bookmark: _Hlk218580732]Slide 7: Each group will now receive an instruction sheet (Lesson 3 – Group Activities). Please note that each group has a different instruction sheet.
· When the group time is up (approximately 10 minutes), you will be required to present your findings to the class. 
· Possible answers are available in the Lesson 3 – Group Activities MEMO.

· [bookmark: _Hlk218580718]Slide 8: Well done, Grade 10s! It’s encouraging to see the insight and thoughtful responses each group has shared. We can summarise some of the key points from your discussions as follows: With increasing gender inequality, we can see its impact in South Africa through a rise in several serious social issues:
· An increase in unwanted teenage pregnancies, often linked to rape, peer pressure, poverty or a lack of education about safe sex and contraception.
· A rise in STIs (sexually transmitted infections) and HIV. These infections are more likely to spread when women have little or no power to negotiate the use of protection, such as condoms. It is important to remember that these infections can be treated or managed, and seeking help at a clinic or from a doctor is essential for advice and medical support.
· An increase in mental health challenges, such as depression and suicidal thoughts, as many women struggle with abuse and the emotional pressure of unhealthy power relationships.

	4.
	Teaching & Individual Activity (7 min)
	(Slides 9–14)


· Slide 9: As we draw this series of lessons on respecting yourself and others to a close, it is important to realise that one of the most effective ways of showing self-respect is by taking care of your mental and physical health. These two aspects of well-being are closely connected. When you manage stress effectively and look after your body, you improve your emotions, concentration and overall quality of life. A healthy lifestyle strengthens your ability to cope with challenges at school, at home and in your relationships.

· Slide 10: Can I ask everyone to stand up for a moment?
· I am going to read out a few statements. If you answer “yes” to any of them, please sit down.
· I do not exercise at all, even walking, unless I really have to.
· I hate eating vegetables and salads and don’t believe they are good for my health.
· I only do one school sport or physical activity for about 30 minutes a week.
· I usually go to sleep after 11 pm on most nights.
· I love chocolate and sweets and could eat them all day, every day.
· Now, let’s see who is still standing…
· Well done! If you are still standing, it shows that you are making an effort to follow a healthy lifestyle. Remember, it’s not about being perfect. It’s about making healthier choices most of the time.

· Slide 11: Remember the following definitions:  
· Physical health: Describes the condition of the body. It includes being free from illness or disease, having good fitness levels, and being able to perform daily activities effectively.
· Mental health: Refers to a person’s emotional, behavioural and social well-being. It involves being able to cope with everyday stresses, function normally in society, build healthy relationships and make meaningful contributions to daily life.

· Slide 12: You can use the icons on Slide 12 as a summary of how to look after your well-being. They remind us that well-being is about finding a healthy balance between your physical health and your mental health.
· Move your body: Regular exercise, such as walking, running, sport or yoga improves physical fitness and boosts mood.
· Eat well: Choose nutritious foods and stay hydrated to support energy levels and brain function.
· Sleep enough: Aim for 7–9 hours of quality sleep each night to recharge both mind and body.
· Connect with others: Build healthy relationships and spend time with supportive friends and family.
· Manage stress: Use relaxation techniques such as mindfulness, deep breathing, journaling or creative hobbies.
· Seek support: Speak to a trusted adult or mental health professional if you feel overwhelmed or unable to cope.

· Slide 13: In the previous slide, we mentioned “move your body”. This refers to physical exercise. Regular participation in physical exercise has many benefits for long-term health and overall well-being. Different types of exercise contribute to various aspects of physical fitness. Together, they help you stay healthy, prevent injury and improve your quality of life.
· Cardiovascular fitness: This refers to having a strong heart and lungs that can supply oxygen efficiently during physical activity. Good cardiovascular fitness reduces the risk of lifestyle diseases and improves stamina. 
Examples of activities: walking, jogging, running, sprinting.
· Muscular strength: Muscular strength is the ability of your muscles to exert force. Strong muscles help protect your joints, reduce the risk of back pain and prevent injuries later in life. 
Examples of activities: weightlifting, resistance exercises, bodyweight training.
· Endurance: Endurance is the ability to exercise for a long period without becoming tired. To build endurance, you need both cardiovascular fitness and muscular strength.
Examples of activities: long-distance running, cycling, swimming.
· Flexibility: Flexibility is the ability to move your joints and stretch your muscles through their full range of motion. It improves posture, prevents muscle stiffness and increases body awareness.
Examples of activities: stretching, yoga, Pilates.

· Slide 14: Learners to complete Activity 1 (Lesson 3 – Worksheet). 
· Answers are available in the Lesson 3 – Worksheet MEMO. 


	5.
	Peer Activity & Homework Reflection (5 min)
	(Slide 15)


· Slide 15: Note to teacher: Hand out the Content Summary before starting this activity.
· Remember that we started this lesson by writing questions that you would later try to answer with your partner. You will now collect one of those question slips from your teacher and attempt to answer it together with your partner.
· Note to teacher: Learners should first attempt to answer the question using their own knowledge, notes and the Content Summary. Thereafter, they may use an AI chatbot to check or compare their response. Learners must then discuss whether the AI response was accurate, incomplete or misleading, and decide whether they agree with it.

· For homework, you will need to reflect on how well you have understood the content covered over the last three lessons. Be honest with yourself. This activity will help you identify which areas you still need to revise.
· Complete Activity 2 (Lesson 3 – Worksheet) for homework.
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